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INTRODUCTION

NEED. The imperative for colleges and universities to be

|nvolved in serving nontraditional student populations is clear. Not
only are traditional campuses experiencing enrollment declines, but
an increasing percentage of the students who are,avallable are
nontraditional, older, adult students, many of whom are unable to
come to a campus. There is also, however, the sobering realization

that formal educational lnstitutions are providing only a relatively
small proportion of the educational opportunities which do exist for

this population. Business and industry, private non- proflt _
organizations, and the mllltary are provndlng nearly one-half of all

continuing education programs inp this country (Cabell, 1985).

FOCUS OF PAPER. This discussion will exclude From its
consideration a great deal of educational activity which goes under
the title of "centnnulng education” (l.e;; individual courses of ferad
eff—cambus whether for credit or non-credit): It also excludes those
programs which are des:gned to award external degrees with little or
no Fermelly organized classroom content: Instead, it win Focus on
the academic unit; generally an academic department; which wishes to

establish an off-campus degree program at a site remote from its

parent institution: Where the term "department” is used below;, it is

in reference to a traditionally organized Communication department or

other similar academic unit: The ovarall thrust is on getting

started--on what to consnderrat an early stage in a Gommunicatlon

department s del ibarations on whather or not to develop an extended

degree program: The paper is intended to stimulate discussion on

releyant early i ssues: titerally thousands of volumes have been

written and devoted to "how to” problems and several prominent

national conferences are held sach year for sharing ideas about the

structure and nature of extended programs: This paper attempts to

speak to those faculty at the departmental level in the initial

stages of deciding whather; rather than bhow:

NONTRADITIONAL STUDENTS: College students in the 1980s differ

from traditional students in several significant ways. Chickering

€(1985) noted six characteristics differentiating current from past

students and suggested that while the differences are rather simple

and obvious; they have profound implications..

1. Older students "have many demands on their time;
energy; and emotions."
2: They "reflect a wide range of individual

di fferences that are much more sharply etched;
more deeply engraved in adults than in

adolescents.
3. They "will have had more; and more varied
§g§é§j§§§§§, in EQﬁéﬁﬁféiétidHéHiﬁé on the Jjob; in

the community; with families; with friends; and
through travel than younger people.”™



4. They are "embedded in a wide range of ongoing

exper.iences and responsibilities at work, in the
community, in the family."”
S. They are "much more concerned about practlcal

77777 Of f-campus,; extended programs must account in Some measure for

sach dlfferences in order to be successful.

In other words; oFFering an extended program taRes more than

wheels for purposes of transporting it--it represents a rather

fundamental alteration of the academic enterprise as a majority of

the higner education community has krnown it for much of this century.

EXTENDED DEGREE PROGRAMS: FIRST WARNINGS

To talk of extended degree programs means to talk of

nocntraditional programs. To Kirby (1981):

Nontraditional study is more an attitude than a system

and thus can never be defined except tangentnally.

This attitude has the student first and institution

second; concentrates more on the former's nesd than on

the latter's convenience; encourages dlver5|ty of

individual opportunity rather than aniform

prescription; and deemphasnzes times Cand3l space...ln

favor of competence and; where applicable; performance:

It is thus not only to imply the capturlng of new bodies for a

department by moving a program off-campus; but also to launch the

department into the realm of putting a fine edge on its conceptlor

and definition of the educational services it delivers. It is to
force the tough discussions and decisions about what it does; what it
wants to do; and to speculate on how well it might do it: If done

responsibly, the decision to consider mounting an extended degree

program should trsgger an intensive soul-searching; an assessment of

commitment and a sel f~evaluation which; even if it results in

abandoning the idea; should prove to be a positive step in

strengthening the traditional on-~campus program by Focusnng the
discussion on strengths; weaknesses; and opportunities of your
specific department and program.

At the outset; it should be recognized that any Communication

shogld,glve,up the desire to establish any such program atralll it
is instructional to remember that "to lessen the quality 6f7the
opportunity is to lessen the equality of it (Campbell; 1982).;

«



Tc devaIOp a prcgram based sclaly on the desvra tc increase

little or no thcught to its fit and contribution to the target

pcpulation is likaely to drain the departmert of both material and

intangible resources necessary to keep the traditional on-campus

program viabla.

NONTRADITIONAL PROGRAM STRUCTURES AND ELEMENTS

____ PROGRAM STRUCTURES. While some alternatives to the trad'tional

campus serving traditional students have nearly always existed in

some forms and at some times; our current concern with extended

educational opportunities has evolved as much from phllosophlcal

concerns as from more recent financial and enrolliment exugencnes.
The student actnv»sm of the 19605 and early 19705 aS well as an

and psychological components led to a generalized concern for

equal ity of educational opportunity. It also 'ed to an increased
amwareness of the importance of connecting that educational
opportunity to the practical <zoncerns of the learners; increasing
numbers of whom were beginning to emerge from a population of adults
already well into their lives and past the traditional time of life
for a college education. The early advocates for modern extended
educational opportunities were hard at work in the 1970s attempting
to bridge the structural gap between traditional colleges and the
potential clients in the larger community who could not interupt
their lives for the significant amount of time it would take to
initiate or resume earning a college degree (Watson, 19745 Cross and

valley; 1974).

At first thought, it may seem an easy task to discuss extended
programs. Even a cursory review of the literature, however, soon _
convinces one of the complexity of the matter. As our conception of
extending educational opportunity has grown from tradltlonal
extension activities Involving both credit and noncredit coursework,
so has the complexity of our delivery modes and sense of educational
goals grown and expanded. Bolstered by the phenomenal growth of the
community college concept |n the 1950s/1960s, by the establ ishment of
regional campuses and learning centers in the 19605/19705 (prlmarlly
but not exclusively in the Sgutheast and Midwest), and by
increasingly sophisticated electronic delivery systems, the
structural diversity of extended pirograms has grown enurmously

and academlc autonomy- 1)
Thomas A, Edtson State Collega in New Jersey and the Empire State
College of New York); 2) School; College, or Division (e.g.; a
Division of Continuing Education or a School of Extended Studies ]
operating as a coordinating body for an entire campus or system), and
3> Program (an extension of a traditional exlstlng academic unit
where the polnc»es and serviceés are merely extended to serve new

populations);

wi



Cabell (1985) described three common organizational patterns for

the connection of faculty to the extended effort noting that *...just
as th?"?,is,”975199]e adginistratlve model of extensnon...ﬁ théré is
no one administrative pattern. The three approaches include 1) A

College-wide responsibility (in which each school or division has a

designated person to serve as a representatlve to the exteéension un|t,

thus connecting the traditional academic structure to the special

extension unit); 2) The Jdoint Appointment ﬁggngggb (ln whlch Faculty

are Jjointly appointed to both the traditional academlc department and
the extended unit); and 3) Ihg Sgggial ﬂn¢§ ﬁggngagh Cinm which the

extension unit is organized as an autonomous unit cutside the

traditional structure; often with its own faculty).

campus structures assoclated Wwith university extension efforts: 1)

Egll 4-vear Regional campuses (academically autonomous from the

parent structurel; 25 ﬂEEQE_ELXiELQD samggsgs Q_ lgacnins ggﬂ§§£§

or iﬁaﬁﬂiﬂs centers (autonomous; seml—autonomous, and non-
autonomous).

Valley (19723, in an early conceptual ization, described four

general models For extendlng the campus-i 1) The Adm|g|s§cat1yef

primarily through alternat:ve time-frame schemes); 2) The Modes of

Learning Model (where the curriculum is modified to meet student o
interests through contract learning schemes; internships/7externships,;

cred|t For prlor learntng, etc ), 3) ihg ﬁallda§¢gn MQggl (where

technlques or other experlences), and 4) The Complex Systems Model ¢a
combination of these components including flexible schedul ing;
recognition of prior learning, credit-bv—exam; contract learning; and
individual ized degree planning).

Flnally, Medsker and Edelstein (1977) described four general
approaches to extended degree programs based on the characteristlcs
of their curricular designt! 1) The Extended Campus # y (the
tradltional currlculum is simply taken off-campus); 2) The Adult
Qggcgg Approach (sSpecial degrees invented for_ the nontraditional
bopulatlon such as a Bachelor of Genszral Studles degree); 3) The
[ [ Approach (where the curriculum is individually
constructed based on the interests, background, and needs of the
student); and 4) Ihg Degree by i n Approach (where all or a
signiflcant proportion of the student's curriculum is validated by
examinations and credit awarded). Various combinations of these
lnstitutional approaches have resulted in |nnovat|ve programs like-

"universities without walls" and even universities wlthout professors

where tha structure is essentia?ly a coordinating one (e.g., the

Edison State College or the Empire State College) or a validating one

(e:g.; the N.Y. Board of Regents program).



PROGRAM ELEMENTS. Looking at extended degree efforts more
microscopically; at their internal components; Cabell (1985)
described three general categories of program elements designed to
accommodate adult learners: 1) Special ﬂggtgg : 2)
Qiffgﬁgﬂi time frames; and 3) Extended L{or d -

oetions. These elements have often been developed_ in combination .
with one another. Special _degree programs (e.g.; Bachelor of Liberal
Studies) might be made available through evening and waekend courses
and seminars both on and off campus in conjunction with
correspondence study and intensive, periodic residency.

Cross and others (1974) have descrlbed the elements oF extenslon
programs common to most models-, 19 ..”,gx;gx.
(lncludlng schedullng and location); PRine .
- jons (including indepenaent study, experiential learning,
seminars, computer—-assisted learning, etc.); 3) Student services
(lncludlng FlnanClal aid and counsel ing servsces), and 4) Exalua&LQﬂ
of (lncludlng credit for prior learningl.

In reality, the implementation of any extended degree o
opportunity tends to blur these conceptual models and elements, but
it is helpful at least to label them for purposes of laying the

foundation for a discussion of basic departmental considerations.

Scallng this Cerent dlscusslon down to manageable propertlons,

|t wlll be assumed that any given Communlcatlon department wWill have
to adapt |ts outreach eFFort to the structural possiblities of the
parent lnstltutlon. That is, some units may be constrained to

extending thPOugh an already establlshed school or division of

extended studies; some may already have an establ ished learnlng
center or regional campus on which a program may be develcﬁed, or

some may Flnd no established vehlcle at all in the parent strncture
and may need to develop an appropriate administrative structure which
facilitates its extended eFFort. While these considerations are

fundamental and lmportant, we leave them to anothen dlscussncn and

another time Focuslrg lnstead on more immediate and more |nternal

decisions and discussions a Faculty department lnltlally faces in

daeciding whether to extend beyond its central campus boundaries.

Extended degree programs will differ from one

another in underlying educational philosophy,

content, and modes of delivery. Programs which

are conventional in content may be unconvent ional

in the mode of delivery; and vice-versa; they

will run the gamut and vary in degree of

conventionality and unconventionality: A common

prlnC|ple does inform all programs; however: they

are.s, client-centered. However radlcally

programs may differ from one another in concept

and deslgn, all try to provide effective learning

experiences geared to the educational needs of the

students they serve (Medsker and Edelstein; 1977).

al



This implies much to the Communication department wishing to

establish an external program and contains the seeds for most of the

issues needing consideration; discussion; analysis,; and decision:

GENERAL CONSIDERATIONS FOR _NITIAL DEPARTMENTAL DISCUSSIONS

No matter what the organizational structure; no matter what the
conceptual model, the traditional academic department encounters a
great many practical and philosophical issues and must answer a great
many questions for itself in deciding whether to develop an extended
program. This section of the paper will attempt to highlight a few

of these issues and questlons.

TYPE OF OUTREACH EFFORT DESIRED. There is no simple, single best
approach to designing an extended degree program.

Decisions...must be made in 1ight of local
considerations about the kinds of students ta be
served, their learning neads and styles, their
location and tome constraints, the availability of
lnst}tutgonal and other resources; the missions
and traditions of existing insititutions, and
relative costs and efficiencies (Medsker

and Edelstein 1977).

There are two Fundamentally leFerent approaches to desngnlng an

externded degree program which the department will hav: to consider
early:

1 Setting up a model and forcing students into that mold;

2. Petermining student needs and preferences and
developing an crganlzatlonal model to fit those needs.

The limitations of each are evndent. Establlshlng a model acceptabié

to and workable within thea parent |nst|tut|on may overlook and fail

to meet some stUdent needs. Establishing a model based exclusnvely

on student needs may never win acceptance and support wWwithin the

parent institution.

 Questions which must be asked and answered at the outset
include:
Do you intend the program to be conventional or

unconventional ?

--In content and degree goals

--In course and other requirements
--In delivery mode

(O



What is your primary goal in establishing an extended
program? :

--To improve access to your existing program?

--To increase headcount?

--To improve the educational process by
experimenting with innovative approaches to
delivery?

~=-To develop a new degree program (or to adapt an
existing one) to best meet the educational needs
of the te.-geted population?

What are the obvious constraints to the davelopment of
your extended program and what are your plans to

==Internal resources and abilities?

--Relatienéhib to lnstltutlonal mission and

--Instltutienal support for such efforts?
--Faculty commstment?

-=§eiat|ve costs and returns?
--Willingness to be |nnovat|vo?
--l_ocation and dlsper5|on of targeted populatlon?

How will the addltien of the extended program jmbact
upon or interact wWith your traditional program?

Be clear about what you want to accompllsh. For most extended
eFForts, it is unrealistlc to expect to re-create the campus.
elsenwhere or probably even to re-create the campus program at an oFF-
campus snte.f 7Expeet7t97bu|ldfgn the existlng and Identifled need;

do not expect to build the need. Does your department have the =
necessary strengths and components to meet that identified need? It
is vital that the department be realistic in this assessment. To

have even a chance for success, the departmental commitmont to this

bullding process must be real and wldely shared.

pre-conditions and the factors associated with each are:

79777|773’ ’!’!7-7! ’Q’7777.7’ ’!’. .

Is therproposed program consistent with the stated

mission of the department Cand larger jnstltuticnj?

Has the formal support of the administration beesn

obtained?

Has the relatiocnship with the formal reward system
been establ ished?



Is the financial support avallable to support the

program?

E I « — ’Eff”]’fl s ’B’ I;

Are the faculty experienced in program design/redesign?

Are the faculty prepared to expand their roles?

Have faculty been trained to work in nontraditional
settings? e
Is the faculty leader-ship for the program establ ished?

s s - -3 T T i e = Bt

Have prospective clients been identified at the site?

Do the prospective students share common interests?

Is the program integrated with established community
patterns?

__Quite obviously, there must be some hope Ffor financial support
of the program from the larger institutional structure. Whije many

traditional continuing education and extension efforts have grown in
5 self-supporting mode, it may well not be possible to develop an
entire desres program in that way for your department. Will the

extended program be forced to be fiscally self-sufficient; thus
having to rely on the vagaries of sufficient enrcliment? How 1arge
Wwill classes have to be to insure survival? Who will control the
budget and make decisicns on program changes; location alterations;
student populations to be served? Will the department be able to

. What institutional support systems will have to be cultivated
and extendad along with necessary courseéwork? Some minimal level of
student support services will have to accompany your program into the
field. A primary goal for any unit wishing to establish an extended
program is the "establishing and maintaining [of] cooperative
relationships with support~service units in [thel institution”
(Marienau,; 1985). Key support services necessary to be integrated
into the extended program include:

--Admissions functions L o
--Registration and records functions
--Financial aid services
~=Bursar functions - A o
-=-Instructional services (including library, computer,
~ advisement, book store, etc. services) B o
-=-(Possibly) Personal student services (personal counseling,

planning, etc.)

1f there Is not an already established regional campus or learning

center site providing these services for the institution onto which

o]
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the department may transport its program; how Will it come to provide

them? Will it be possible to establish the minimum level necessary?

Will it be possible to operate outside the on-campus system's

traditional procedures; such as adherence to standard semesterly time

schedules or deadlines for submission of financial aid applications?

adequate support services to nontraditional,; extended students

can be a major problem in establishing an off-campus program:
Who will retain the authority for making important decisions
about the extended program? Who will have the responsibilities?

Miller and Holloway (1986) reported that a major problem occurring
Wwith some frequency in off-campus programs which were located on
regional campuses involved the splitting of responsibility and
authority. In those cases; the local campus often had the
responsiblity of developing and maintaining the degree programi(s) but
had little authority in matters pertaining to its development and
maintenance while the parent structure had the authority; but felt
little responsibility for it. Whether the split between authority
and responsibility occurs between an established regional campus and
the parent institution (including an academic department) or whether
the split is between an academic department and its college or
central administration is irrelevant. 1If authority and
responsibility reside in separate places; the proposed program will
be in trouble. What, then; are the realistic chances of your
department retaining both those elements in the development of its
program?

. _Another obvious administrative issue to consider early is the
not-insignificant problem of a place to be. Where there is no
established parent institutional presence in a physical plant sense
at the target site, is there any possibility of linking your program
With existing on-site resources such as a community college or an
industrial operation or the public school system? In addition to

needing a physical home, the nmnew extended program wWill need to
integrate itself into the community physically and psychologically as
well as visually. Linking to on-site resources can aid in that
process. What are your departmental options and constraints in these
regards?

7 STUDENT ISSUES. Medsker and Edelstein (1977) identified three
types of potential students in nontraditional markets:
1. Those persons wWith specific degree interests

2. Those clustered or "captured™ at a particular
location and defined by a common professional or
vocational focus--e.g., employees at a government
agency or in a hospital

3. Population at large interested in general or
liberal studies (or even in a Specialized degree

area) who are constrained by geography, time,

ok |
ok |



Family, economic conditions, etc. from traditional
study

A very early coc .sideration for any department wishing to develop
an extended degree program is to determine its target population;
Which of these population types are you interested in serving? Do
you intend to capture the "correct™ population for the degree program
you Intend to take off-campus (general curricuiumi organizational
communication track; etc.) or aré you willing to develop a program
Wwhich Seeks to serve an avallable population and its needs? Almost
no question relevant to early departmental consSideration Is more
basic than this.

define and carve out that portion oF the population you Intend,to
target? In terms of assessing market potentlal and educational

needs, broad surveys are not always the best tool.

When used alone, survey methods tend to encourage
pecople to dream about what they would like to learn IF:
IF they have extra morney; IF nothing important or
attractive Cbﬁiéé Uiﬁ; IF thé? hé\?é Fi“éé tiiﬁé

methods oFten are not in Fact needs assessments so much
as blpe-skyfinyentorles, whether the dreaming is being
dorie by academic faculty, continuing educators, or
clients themselves. Part of [one's] responsibility is
to learn enough about what people are really likely to

want, based on considerations of cost, time, geography,
habit, personal or professional future, regional taste,
etc., so that surveys can beée firmly based in realities
(Kerman, 1983).

The least effective method For assessing demand is to
ask people on an |ndiV|dual basis what they want,

because people s ]IStS of wants generally far exceed

what they would realistically be able to pursue given

1imited resources and competing demands for thelr time.
Studies of individuals must therefore do at least two

things in addition to assessing interest or need. They

mast €¢1) ascertaln the incentives or motives

sarrounding a partlcular interest or preferernce, and

(2) they must get a nense of people's priorities
(Walshok; 1982);

Walsok also noted the importance of assessing one's "marketplace

position:” That is; the importarce of early determining what is

already being provided in the communlty by other educational

institutions; professional associations, embloyers, non- proflt

organlzatlons, proprletary groups,; stc. Not only Wil thls Rnowledge

aid your department in its early decisions about whether to develop

@an extended program; but also may be valuable to know in orde - to

draw apon and use existing resocurces in the develobment of your OowWn
program.

10
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 Recognize in your initial program development that today may not
reflect tomorrow; that there may well be shifts in target clientele
over time due to such factors as saturating the market, differences
between second and thlrd generatlon students compared to first
generation;,etc. Therefore, needs assessment activities ought to be
built=into the program as a research and development effort. Will
you be able to sustain such an effort?

The more general and dlffuse the target populatlon is;fthefmore

|mportant program promotion and recruttment becomé. Recruitment and
promotion should be 1inked toitheiprogram development. Recruitment
and promotion will be more effective if coupled to other student

services, such as career and educational counseling, adm|ss|ons and
orientation services. Where those systems are not or cannot be
provided by the parent |nst|tut|on or other means at the extended
site, the department may have to provide them. Is your department
capable and willing to do so?

] Chlckering (1985) noted that the dlfferences between tradntlonal
and nontraditional students dlsogssed earlier in this paper (pp. 1-2)

give r:se to program design implications:

--Access issues S
-=-The need for more Flexlble admissions crlterla, orientatior
processes, and advnslng act|/|t|es
--Assessment and placement processes which recognlze
the knowledge and competenco students bring

(e g.,fﬂortfollo assessment _processes; orednt

--Development of sducational resourcaes; curricular

alternatlves, and teaching practlces which

integrate practlcal experiences Wwith academic

and teaching activities.:

--Development o5f a range of opportunities for colleglal

relatlonshlps, for collaborative planning;

For self—planned and sel f-paced study.

~-Naad for new administrative structures to accommodate

these changed circumstances.

At a general level, much more flexibility needs to be built into

extended programs than typlcally exists in the traditional on-campus

programs. For example, access in terms of an extended program may

refer not only to glggg Ci.e.; off-campus); and to time (evenings or

weekends), but also to a correlation of time and place (e.g.; classes

held in business and community locations and dovetailed with

available times such as during noon hours at the Jjob site or on

commuter trains at 7 a:m:; etc:):

Nontraditional students tend to earn "upside-down degrees."

That is; they are often "experience rich/theory poor"” while

traditional students tend to be "theory rich/experience poor." Is
the department willing ¢(and able) to try to accommodate this
difference by developing ways._of_incorporating their practical and
life experience into the curriculum?

- |
- |
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) Is the department able (and wllllng) to taRe these leFerences
between traditional andfnontradlthnal students into account In the
planning and design of its extended program?

B CURRICULAR ISSUES. It should be realized early that the
"curriculum for the alternative degree program should be truly an
alternative. It should not merely mimic the curriculum of the

traditional...program" (Matusak and Downd, 1985). At the very least,
the alternative should include dnfferentiel access; at the best, it
should take into account the targeted learners' specific needs and be
tailored to meet those needs. For some departments, this may rell
mean a drastic redesign of its academic program to become a true
alternative to the on-campus program. Is this possible
admlnlstratlvely? ~attitudinally? Can new and di fferent curricula be
designed to meet the rneeds of the leFerent learners or will the “day
program" have to be replscated? Wsll the exlsting program meet the
needs of the different populatlon? How and in what ways?

Very early ln the department's consideretlon of whaether to
develop an extended degree pi-ogram, the designers should decide

whether they believe that in order to be of equivalent quality the

extended program has to be identical to the on-campus program or

whather they feel they can design a leFerent program which is not

identical; yet which is equivalent in quality; if not focus; goals;

or requirements: This is an Important consideration; for many

faculty long sccustomed to the traditional circumstances simply

assume that comparable must mean identical in terms of curricular

desngn. requirements; and lwplementatlon. If your proposed program

includes course sequences; can courses be substituted within the

sequence when a prescrlbed course fails tn enroll suFFncnently? How

would you handle entry points for students who wWwish to "sign on® in

the middle of a delivery sequenca?

Where changes or innovationsrln curricala must go through a

central campus body such as a Curriculum Gommlttee, real ize early

that "many innovative ideas can be lost in political batties"

(Matusak and Dowd; 1985). If possible; make sure the Committee has

on it advocates who can explain and defend the suggested innovations:

as the requirements for the traditional degree; differences ought to

exist in dellvery systems (times; places; media; etc.) or in the

assessment of prior learning or credit by examination procedures or

other individualized orogram efforts:

Curricular questions also include a careful consideration of

alternative learning resources availlable to the targeted population

and which might be lncorporated into the curricular design. This

would include such things as community resources (public libraries,
museumss otcher local educational institutions,; business and
industrial sites for internshipss; etc.); resource persons
(professional and technical persons from business and industry, .
government; or service agencies who could serve as tutors, field.
supervisors, adjunct instructors); mater ials (study guides, modular
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educational packets; educational TV, videotapes, telecommunication

channels, computer assisted instructional technlques, atc:.). Al
such rasources should be catalogued, evaluated for usefulness,

integrated and organlzed for accesslblllty as well as updated and

revised (Medsker and Edelstein; 1977). Does your department have the

resources and wWwill to engage in this activity?

,,,,,, FACULTY ISSUES. A fundamentally basic consideration in deciding

whether or not to develop an extended degree program is how you will

provide it with sufficient instructional faculty:. Perhaps the first

question a department needs to answer in this regard is whether it

intends to deliver the degree with its existing faculty or intends to

develop new faculty devoted exclusively to the extended site or some

combination of both: That this depends in no small manner on

available fimancial support is obvious: However; there are also

other issues involved; such as the degree of control the parent

department will have over the Faculty delivering the extended degree.

If on-campus faculty are used in substantial measure; this may prove

a moot point: However; if the faculty prlmarlly delivering the

degree are drawn from available community resources (parttime,

adjunct instructors, instructors from other educatlonal institutions;

etc:); this may be a major issue; particularly in regard to quality
control issues.

must be involved heavnly (if not exclusively) in the selection;

socialization; and evaluation of the extended faculty. Will this be
possible given the department®'s circumstances? If the on-campus
faculty are not the primary instructional staff; will it be possible
to assign one person to serve as the "extended degree coordinator" to
assure departmental control? Note that the person best suited for
thé task b? VlrtUé 6? brédlsﬁesltiéﬁ, ir terest, and native ability

B Many extended degree programs rely heavily on adjunct faculty
for a variety of practical reasons. 1f programs of faculty
development (traihiﬁé; orientation, and socialization) and course
monitoring are developed, the heavy use of adJjunct faculty can often
work reasonably well; if not, quality can suffer greatly.

Where Fulltlme, on-campus Faculty are used, do not assume that

sgte.f qutflikely, faculty,]gng aqcustgmedfto tradltignalfsettlngs ]
with traditional students Will need at least some faculty development
efforts and training, too. Will this be possible Iin your situation?

Whether the extended degree eFFort is coordinated at the =
|nst|tut|onal level (as in the School or Division of Extended Studies
structure) or at the depazrtmental level (as in the Program
structure), it is best to involve the entire Faculty in the

development of the extended program to increase ownership and
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involvement as wWell as commitmeéent to it. Without a real commitment
and a real Interest in serving the off-campus students, a
departmeht s effort to develop and maintain an extended program is
doomed to Failure and will soon be abandoned as being more trouble
than It is worth: What is the level of true commitment to this

proposed extended effort in your department?

Wil it be bOSSlble within your iﬁsﬁiﬁuﬁjbﬁéifééﬁfiﬁg to éiibﬁ
on—campus Faculty to clalm teaching in the extended program as part
of load? Remember that

meéﬁs ap to 250 miles away from the campus one evenung
per week for two to three hours is equivalent in terms

of Faculty load to Nalkong to a campus classroom, two or

three times per week to teach for 50 mlnutes.

Presented with the choice between the off-canip:is on-

load couhse and the on—cambus Un—load ccurse, chen,

campus assngnment. The on—load off—campus teachlng

assignment becomes one to avoid if at all possible

¢tHanna,; 1981),;

Where fulltime faculty are aSSIQned permanently to the extended

site; there tends to develop an unhealthy personal and professional

isolation which will need attention. How will the department counter

the negative effects of this isclation? Are faculty rotation

assignments between campus sites possible? feasible?

Other important early questions to tackle include:

--What do you consider an acceptable ratic of fulltime

to parttime faculty for the extended program? Can you

achieve that ratio?

—-—Will on-campus faculty see service in the extended

program as not worth the bother?

——How Will service to the extended program be viewed

and evaluated with reference to traditional

considerations for tenure and promotion?

--What are the on-campus faculty views concerning the
nontraditional students? Will the ?EEBiEyigggigbg

students as worthy or will they think the students

should have attended college at a traditional age?

==Wil1 on-campus faculty resent being away from their
familles and research base when required to teach

==If a majority of the faculty in the extended program
are adJjunct and parttime; will the students come _
to feel that they never get the "real"™ professors?
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QUALITY CONTRUL.f A dISCUSSIOn oF quallty control meaéurég is

program. 7Neverthele$s, a,fewfgeneral observatlons and questlons o
about quality control by the department might be instructional in the

initial deliberations.

To begin with, it is useful to realize that

FGP‘ a variety of reasons,; there wWill always be those
who VIew any...oFF—campus course oFFerlngs (let alone
entlrefdegree programs) as of lesser qual ity than the
same offerings on campus. Whether those reasons are
valid, invalid, or irrelevant in any given caseée, the
perceptlons of poor quality wlll pose a maqgrfthreatftd
departments contemplating such a program (Miller, et

a]-’ 1984)-

Oepartments do well to remember that "ndntradntnonal eff—campus
credit programs are not unnversally accepted by resident
Faculty....Faculty feel of f-campus instruction lowers quality for

both faculty and students" (Garubo, 1981). Even when your
departmental Faculty do riot feel this way, other Faculty members on
campus prdbably do. It is for this reason that the suggestlen was
made esarlier in this paper that a department not wulllng to expend
considerable amdunts of energy and devotion to establlshlng a quallty

of f-campus program would do wall to abandonrthe idea early. It will

cost the department too dearly in its on-campus cradibility if it

fails to do so. Even if the quallty of the extended program can be

demonstrated clearly; can the propdsed program gain more than fringe

acceptance and status on the parearit campus?

One particularly important quality control issue involves the

monitoring and evaluation of parttime instructors. While it is clear

that there are many good reasons for using some community persons as

adjunct faculty (practitioners are often more practical than

academics and thus appeal to nontraditional students; less financial

burden; spares on-campus faculty the arduous task of going off-

campus; etc:); it is also clear that there remain large problems with

their use: Among these problems are questions of currency of

information, loyalty to a departmental teachlng or phllosophlcai

perspective; inexperience or disinterest in student advisement or

counseling; etc:
Disturbingly; Miller and Holloway (1986) found in a large

majority of regional campuses and learning centers that parttime
faculty were evaluated exclusively (if at all) by the extended campus
administrative structure; not by the sponsoring academic department

personnel. This occurred even in situations where the fulltime; on-
site faculty were evaluated and monitored exclusively by the academic
department. That this could create large quality control problems

for the department is obvious.



...the best course of action is to insist on even more

strlngent and more v15|ble quallty control ﬁeaéur6§ F6r

the on-—-campus portlon....Even the lmportancefoff
actually providnng the educatlonal opportunity to earn a
degree at a remote site cannot surpass the importance

of establishing sound quality control measures that

allow substantial monitoring by the campus-based
department (Miller, et al., 1984).

i It is important, then, for a department to consider carefully
Whéther it is likely to be able to build into the proposed program B
sufficient quality control measures to insure not only the quality of
the extended program, but also the perception of quality both on and
off campus.

CONCLUSION

A Communlcatlon department which is contemp:ating the
developnent of an extended degree program faces many more compllcated
and complex issues than simply how to transport its on-campus program

to a remote site. The purpose of thls discussion was to give some
directicn and structure to a department s early efforts at decnding

whether or not to even attempt the development of an extended
program. It was an effort toc list some of the considerations and
questions about which faculty and administrators should seek some

'tentatlve understanding before committing to the task of developing
an off-campus program.

By no means; was this intended to be a complete list of the

questions and prcblems Facing a department in its early discussions

concerning an extended program nor was it of fered to diecourage such

efforts. Rather; it was intended toc alert those who are interested

in engaging in extended programe abcut the inevitable tension and

problems inherent in attempting to balance the need to be accountable

to the institution from which ona is extendlng and the need to be

accountable to the learnaers one is attemptlng to reach:

It is this wr}ter s baliaf that extending academic degree

programs to the larger communltys to ncntradltiona1 students who

cannot interupt their lives to come to a traditional campus; is an

|mportant part of the modern educational enterprise and one on which

we should expend considerable effort and energy:; However, there

needs to be a clear understanding of the range of issues involved as

well as an understanding that to deliver an effective program of

sufficient quality takes much more than simply wheels to get it off-
campus.
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